[image: image1.png]



Source (Shown verbatim from): Marshall Memo 353 (September, 2010)
1. Managing ADHD Behavior


“ADHD is not easy to manage,” says consultant Mary Fowler in this thoughtful NJEA Review article. “Yet, it is a highly manageable condition. We can’t cure it, but we can enable students to reduce any disabling effects of this condition. We simply have to do what we know.”

Fowler empathizes with educators who work with ADHD students: “Fidgety, loud, disorganized, hurried, careless, and off-task behavior coupled with messy, incomplete, or missing work are tough challenges in the classroom, even on a good day,” she says. Part of teachers’ stress comes from the expectation that ADHD is curable by interventions. “Here’s the real deal,” says Fowler. “Though the root causes of ADHD are neurobiological, the manifestations of ADHD happen in the day-to-day functioning. They are seldom (if ever) fixed once and for all because these problems often arise from environmental expectations, conditions, and triggers. Thus, these students are highly susceptible to the world around them and the world within them.” 


Most ADHD problems are “POP” or “point of performance” – that is, the student has difficulty being on task – that is, doing what you are supposed to be doing, when you are supposed to be doing it, in the way you are supposed to do it. “Generally, students with ADHD know what they are supposed to be doing,” says Fowler. “But, where the rubber meets the road – at the point of performance – they lose traction and don’t do what they know. Distractibility, hating to wait, restlessness, losing materials, or missing pieces of the whole interfere with their best intentions to do what is expected and do it well.” It’s not a matter of choice – it’s a symptom of ADHD and a sign that an intervention is needed. 


“Here’s the good news,” says Fowler. “ADHD point of performance problems can be managed effectively (not to perfection).” Here’s what we know:

· Interventions have to happen in the here and now and on an as-needed basis.

· They work when they are used.

· Their use often requires coaxing and coaching from a teacher, parent, peer, visual cues, or technology.

· They may be needed throughout the school day, month, year, or lifespan.

But shouldn’t students learn to use the interventions on their own? If students did, says Fowler, they wouldn’t have ADHD! “We can provide self-awareness and self-management strategies. Still, these students (and adults) will require coaching to do what they know.” For example, Johnny calls out in class. “I didn’t see your hand raised. Why are you calling out? Don’t you know the rule? Wait.” Johnny says, “I can’t. If I wait, I’ll forget.” If the teacher relents and lets Johnny speak “just this one time,” his blurting is reinforced and the teacher has not managed his behavior. “In students with ADHD, ‘think first’ or ‘wait’ do not enter into the self-control picture,” says Fowler. 


So what’s a better response? Don’t try to curb the need to call out. Instead, tell the student to write down the thought, or give a silent signal to wait. Or, with a young student, call on him or her immediately, preempting the blurt. “Where the student is unsure or anxious about what to do, assure the student that individual attention will always be given as soon as everyone else is on track,” says Fowler. 


Another technique is the two-responder answer method. Students are told up front that you will be asking every question twice, even if the first answer is correct. This encourages students to listen to one another, encourages students to wait, and allows reticent students a chance to get a piece of the action. 


Fowler thinks a GPS navigational device is a good role model for teachers dealing with ADHD students. “It doesn’t get hung up in the past and the future,” she says. “The GPS lives entirely in present time and its aim is to get you to your destination… even if that means charting a new course. Though I sometimes worry that one day my GPS will go ‘bonkers’ because I’ve gotten off track, to date my receiver hasn’t lost its cool or showed any irritation. No yelling, no blaming, no shaming, no name calling, no idle threats, no long diatribes. When I miss a turn or get off track – it simply says, ‘Recalculating’… Most students with ADHD don’t require different teachers. They require cool, calm, ‘recalculating’ teachers who use effective and hands-on approaches.” 


Fowler believes there are three essential “GPS” components for successful ADHD interventions:


• The scaffold – Structures, strategies, supports, and skills the teacher puts in place that enable students to improve performance. We can expect off-task behaviors when tasks are too long, too hard, too boring, have too much repetition, the student doesn’t quite know what to do, and the student doesn’t have the skills to perform well. We can improve on-task behavior by modifying these conditions. Teachers can anticipate and co-opt fidgeting by having students sit on stability balls, use treadmills, use manipulatives, use color overlays on written material, switch between high-interest and low-interest tasks, and use digital media.


• Ongoing monitoring – “In general, ADHD interventions fail because their use isn’t monitored or adjustments are not made along the way,” says Fowler. “Monitoring behavior guides and directs the performance along the path.” 


• Positive feedback – Three-quarters of the feedback ADHD students receive is negative, says Fowler. When she asked a student what ADD meant, he said, “It’s just another way to call a kid ‘bad.’” These students desperately need the opposite. “Feedback encourages, appreciates, and supports the person,” says Fowler. 


Students with ADHD have trouble paying attention. “Once their minds wander, they often can’t find their way home,” says Fowler, “‘home’ being where they are supposed to be focusing their attention. ‘Home’ may be obvious to you, but it is not to them.” She suggests:

· Add interest and novelty to tasks.

· Talk less and doing more.

· Use silent signals to redirect attention.

· Use specific directives (Turn to page 17 of the textbook).

· Simplify visual presentations.

· Make task structures clear.

· Highlight directions and give them one at a time.

· Micro-size – break down all tasks into manageable parts, monitor each phase, and provide positive feedback.

· Use self-monitoring strategies – track time on task, use timers, graph daily performance. 

ADHD students also have trouble retaining information in working memory. It’s like the problem we have when we’re silently reciting a new phone number we’re about to program into our phone and the phone rings – it’s lost! “Now imagine that you have ADHD and your attention constantly gets pulled to an internal or external distraction and needs to be redirected,” says Fowler. “Now add some impulsivity – the hate to wait, rush through without thinking through – part of ADHD. Couple that with some hyperactivity and shifts in attentional focus… You can tell working memory (or working with memory) has been disrupted when you find yourself saying, ‘Now, where was I?’” Here are her suggestions:

· Get students to write things down on dry-erase boards, and use cue cards, posted formulas, and rules.

· Use models, rubrics, timelines, planners, graphic organizers, checklists, daily action plans, and step-by-step guides.

· Use color to attract attention, categorize, distinguish objects, and organize information.

· Design and monitor organizational routines and make time for their use.

· Post the daily schedule.

· Use peer support when appropriate.

· Train students to use mnemonic strategies like POW – plan, organize, write.

· Make and use flash cards.

Full article: “Increasing On-Task Performance for Students with ADHD” by Mary Fowler in NJEA Review, March 2010 (Vol. 83, p. 8-10) (noticed in Education Digest, October 2010, Vol. 76, #10, p. 44-50), no e-link

[image: image2.png]



